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Opening up Learning Spaces for Teacher Education

Competences of professional teachers and how to acquire them
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Sc-hools for the 215t century

Challenges

Social change
Active citizenship
Cultural diversity

Schooling for all
Key competences for all
Lifelong learning

Teachers are the key agents to
develop new forms of learning
and teaching
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The preliminary questions are:

e What should teachers know and be able to do

in order to best meet the challenges of their
profession?

 How can they best learn what they should
know and be able to do?
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Some Reasons for a “Creative Turn” in Teacher Education

High-quality teaching is An increasingly heterogeneous
directly connected to population of learners asks for
students’ learning teachers with a specific sensitivity
success. to the individual abilities, talents,

and needs of their students.

We argue that due to these challenges, both cognitive and intuitive,
interpretive skills are required for teachers to identify these
individual needs.

(Cf. among others, Darling-Hammond, 2000; Darling-Hammond et al. 2002;
Wu, 2005; Zlatkin-Troitschanskaia et al. 2009; Schratz & Schrittesser 2007)

I. Schrittesser, E. Christof, S. Gerhartz



Findings in professionalism
research and research on expert
performance state that the
formation of a professional
habitus involves a reflexive &

an intuitive dimension.

(Cf. Charon 2001, Oevermann 1996,
Schrittesser in print).

I. Schrittesser, E. Christof, S. Gerhartz
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Dual Commitment of Teachers

Teachers have to

respect individual

meet collective . .
[‘:j student with particular
demands

interests & talents

special competences besides higher-order learning &
domain-specific expertise: perceive, comprehend &
adequately judge the individual case

— case-based approach

I. Schrittesser, E. Christof, S. Gerhartz
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How can teachers best learn what they should know and
be able to do?

 Through research to develop theoretical and
analytical competences

 Through practice to gain experience

 Through narration and interpretation to foster the
creative dimension of professionalism
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Professional Practice

knowledge (knowing-that)

the artful use of

knowledge (knowing-how)

domain specific interpretative
expertise; <;> competences;
domain specific creative
methods methOdS

The collaborative sharing

of knowledge
(communicative spaces)
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The Professional Community

Along with

knowin g-that Researchers Experts
professional ' , ‘
knowing-how is :

developed. RlowIndnom

Khowing-That

Practitioners
Students (Teachers)

\Facilitators/

(Lecturers)
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The Professmnal Community

Continuing
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Knowing-Ho
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Practitioners
Students (Teachers)
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Domains of Teacher Professionalism

Developing "rofessionalism in an nternational Context

The self
as expert

The power of
Sharing knowledge individual prowess

and skills

The productivity

Dealing with differences of cooperation

large and small

Sixth discipline
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Demands on the teaching profession under a twin perspective

The significance of the task & the focus on the individual case ask

for:

a sophisticated and a creative
capacity to capture and
analyze a situation and a case

constant evaluation of
one’s action within a
community of
professionals

Reflective and discursive

literacy

A cooperative attitude and

collegiality
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Demands on the teaching profession under a twin perspective

Interactive and interpretative
orientation &

a systemic perspective on the
individual case The ability to differentiate

The ability to tolerate insecurity and
the ultimate openness of a situation
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Demands on the teaching profession under a twin perspective

The official commitment to a specific
domain of expertise &

the official mandate for this domain
including its explicit boundaries

Professional awareness

ongoing learning and development
built on a secure self-concept

e -
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